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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can describe the characters in a story (traits, motivations, feelings). (RL.3.3) 

I can determine the meaning of words using clues from the story. (RL.3.4) 

I can use literary terms to describe parts of a story or poem (e.g., chapter, scene, stanza). (RL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can describe how Peter and Wendy’s actions contribute to the sequence of events in Chapter 5.  

• I can use literary terms to describe the characters, setting, and events in the chapter.  

• I can use context clues to determine the meaning of words in Peter Pan. 

• What/So What recording form  

• Chapter 5 Character Vocabulary recording form  
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Agenda Teaching Notes 

1. Opening 

A. Sharing Lesson 6 Homework (7 minutes) 

B. Unpacking the Learning Targets (3 minutes) 

2. Work Time 

A. Mini-Lesson: Studying Character Actions and How 

They Move the Story Forward: Revisiting Chapter 4 

(15 minutes) 

B. Read-aloud: Introducing Chapter 5 (15 minutes) 

C. Independent Reading: Focus on Character Actions 

and How They Move the Story Forward in Chapter 5 

(15 minutes)  

D. Chapter 5 Character Vocabulary Words (10 minutes) 

3. Closing and Assessment 

A. Updating the Where/Who/What Anchor Chart (5 

minutes) 

4. Homework 

A. Continue reading in your independent reading book 

for this unit at home. 

 

• This lesson follows a similar pattern to that of Lessons 5 and 6, with a new emphasis on characters’ 

actions. 

• In advance: Prepare the What/So What anchor chart (a large version of the What/So What recording 

form). 

• Review: Think-Pair-Share (Appendix). 

• Just like in Lesson 6, the chapter read-aloud follows a different structure with strategic pause points. 

These allow for reading partners to have brief discussions about how certain characters’ actions move 

the story forward. This structure will afford all students with a stronger insight into how character’s 

actions do carry the plot forward. This structure also sets all students up to better handle the partner 

work that follows the read-aloud. 

• This lesson runs long by 10 minutes. Add 10 minutes to the lesson or consider the following: The 

homework share in the opening could be done at arrival time or the updating of the Where/When/  

Who/What anchor chart in the Closing could be done in advance and simply shared with students in the 

closing which would take only about one minute. The homework has students completing a 5Ws so the 

updating of the Where/When/Who/What anchor chart for Chapter 5 could even be held off to the 

opening of the next lesson.  

• Text-dependent questions are not part of the lesson work for all of the chapters of Classic Starts edition 

of Peter Pan. However, sets of text-dependent questions are available for the chapters as a supplemental 

material. These could be used at the discretion of the teacher. 

• Quick Writes are another optional activity available in some lessons. 
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Lesson Vocabulary Materials 

character, action, sequence, events; 

distracted (p.36), annoyed (p.37), 

compromised (p.39) 

 

 

As well as various words and phrases 

on Chapter 4 Word Buddy 

• Students’ Peter Pan journals/notebooks  

• Word Buddy for Chapter 4 (one per student) 

• Where/When/Who/What anchor chart (used since Lesson 2) 

• Students’ Lesson 6 Homework 

• Guiding Question for Lesson 7 anchor chart (for display; use sample in Supporting Materials) 

• Classic Starts edition of Peter Pan (book; one per student and one for teacher use) 

• What/So What anchor chart (new; teacher-created; a large version of students’ What/So What recording form; one for 

display) 

• What/So What recording form (2-sided; one per student) 

• What/So What recording form (answers, for teacher reference) 

• Chapter 5 Character Vocabulary recording form (one per student) 

• Chapter 5 Character Vocabulary recording form (answers, for teacher reference) 

• Students’ Character Charts (begun in Lesson 5) 

• Lesson 7 Homework (one per student) 

Supplemental Materials 

• Chapter 5 Text-Dependent Questions (for optional use) 

• Chapter 5 Text-Dependent Questions (with sentence starters) 

• Chapter 5 Text-Dependent Questions (answers, for teacher reference) 

 



 

 

GRADE 3: MODULE 3A: UNIT 1: LESSON 7 

Character Actions: Looking Closely at How  

Characters’ Actions Move the Story Forward (Chapter 5) 

 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U1:L7  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) May 2015  •  4   
 

 

Opening Meeting Students’ Needs 

A. Sharing Lesson 6 Homework (7 minutes)  

• Distribute the Word Buddy document for Chapter 4 to students.  

• Call students together, inviting them to bring their Lesson 6 Homework and to sit next to their reading partner. Allow 

students a couple of minutes to share the homework with their reading partner, encouraging them to write down words their 

partners found if they do not already have it. 

• Update the Where/When/Who/What anchor chart with the Chapter 4 information if that was not done at the end of 

Lesson 6 or simply present an updated anchor chart to summarize (which will take less time). 

 

B. Unpacking the Learning Targets (5 minutes)  

• Direct students’ attention to today’s learning targets and invite them to read all three targets aloud with you but one at a 

time Use a sequence of reading the target and giving reading partners a brief time to turn-and-talk. 

• Now focus the class on the first target: “I can describe how Peter and Wendy’s actions contribute to the sequence of events in 

Chapter 5.”  

• Ask students to Think-Pair-Share: 

* “What words do you think are most important for today’s learning target? What will we be focusing on as we read, think, 

write, and talk?” 

• Listen for students to mention actions and sequence. Clarify that actions means what the characters do and sequence means 

the order in which things happen or are arranged.  

• Set the true purpose of today’s lesson by probing about the word contribute:  

* “What does it mean for a character’s actions to contribute to the sequence of events?”  

• Do not linger on this question here; simply tell students that they should think about this throughout the lesson.  

• Post the Guiding Question for Lesson 7 anchor chart (contains the first target and the question, “What does it mean 

for a character’s actions to contribute to the sequence of events?”) 
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Work Time Meeting Students’ Needs 

A. Mini-Lesson: Studying Character Actions and How They Move the Story Forward: Revisiting Chapter 4 (15 

minutes)  

• Invite students to Think-Pair-Share the following question: “What are three actions you took in order to get to school 

today?” 

• Listen to students’ conversations and invite a couple of students to share their examples whole class.  

• Tell students that just like real people, characters in stories are constantly taking action, doing one thing after another 

(sequence). Now share this very important statement: Some character actions are more important than others because 

they help move the character, and the story, forward. Consider posting this sentence with the first learning target. 

• Just as you did in Lessons 5 and 6, make an explicit connection between this character study and the Somebody-In-Wanted-

But-So work students did in Module 1. The “So” referred to the actions characters took as a result of their wants and needs. 

“Just like in our picture books in Module 1 like Rain School and That Book Woman, the characters in Peter Pan take actions 

based on their wants and needs. These actions keep the story moving forward. So today we are going to look closely at those 

actions to get to know our characters even more deeply.”  

• Ask students to open their Peter Pan books to page 28. Tell students that their job is to follow along and look for actions 

that characters take, and how those actions move the story forward. Say something like, “Pay attention to the things the 

characters chose to do, one action after the other, over and over, is what allows the story to unfold for us as readers.” 

• Post the What/So What anchor chart. Read aloud from the start of the last paragraph at bottom of page 28, beginning 

with: “There can be only one explanation …” until the end of the fifth paragraph on page 29: “… barking for help”. After 

reading, ask students to Think-Pair-Share: 

*  “What were some actions characters took in this part of the story?” 

• As students share examples whole group, add their examples to the “What” column of the What/So What anchor chart. 

Remind students that this column represents what the character did (their action). Listen for examples such as: The children 

pretended to be sleeping. 

• Choose one rich example from what students shared. Ask students to Think-Pair-Share a second time: 

* “Think about this action with your reading partner. How did this action done by this character move the story forward?”  

• Providing students with a simple 

sentence frame can support them in 

their thinking as they connect 

actions with motivations: “Once I 

____________ [action] because I 

wanted __________________ 

[motivation].” 

• Use a set of dominoes set standing 

up on their ends,  in a line vertically, 

as a visual to help students 

understand the interconnectedness 

of actions and events within a story.  

Touch the first domino to set off the 

chain reaction as one falls into the 

next and so on. Explain by relating 

it to cause and effect. Action 2 

(effect) happens only by virtue of 

action 1 (cause). Remind students 

that the actions characters take are 

motivated by something (a want or a 

need). This will help tie back to the 

work done in Lesson 6. 
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Work Time (continued) Meeting Students’ Needs 

• Shares might sound like: The children pretending to be asleep made Liza think everything was okay, so she drags Nana 

away. 

• Record examples of how character’s actions affected the story in the “So What” column of the What/So What anchor chart. 

Connect this to the learning students did in Module 1 by saying something such as: “When we looked at our picture books, 

we thought, talked, and wrote about the actions a main character took. Today we’re taking the next step and really thinking 

about how multiple characters’ actions affect the story. This is impressive and meaningful reading!” 

•  

B. Read-aloud: Introducing Chapter 5 (15 minutes) 

• Ask students to open their Peter Pan books to Chapter 5, page 33. Invite them to read along as you read aloud. Normally the 

main purpose of the read-aloud is to engage students and to model fluency. However, as with Chapter 4, this time there will 

be a slight variation to the read-aloud routine. Students will be asked to try to connect how the actions the characters take 

move the story forward. Tell students that you will read the chapter in four parts.  

• Use Focused Read-aloud for Chapter 5: Listening for Character Actions that Move the Story Forward as a 

guide for the start and pause points and the prompts. For each chunk, you will name a listening focus. You will pause after 

the chunk is read, giving students an opportunity to turn-and-talk about how the characters’ actions move the story forward. 

Do not share whole group – move on to the next prompt and reading chunk. Each pause should be brief, perhaps 1 minute. 

• The read-aloud portion of the 

chapter serves to build fluency and 

hook kids into the chapter. 

• This approach will better support 

students for their upcoming partner 

work. Just as there’s benefit to 

chunking the text to get at the gist, 

there is benefit here to chunk the 

text and allow students to think 

about a specific character and the 

importance of their actions within 

that portion of the chapter. 
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Work Time (continued) Meeting Students’ Needs 

C. Independent Reading: Focus on Character Actions and How They Move the Story Forward in Chapter 5 (15 

minutes)  

• Distribute the What/So What recording form to students.  

• Give directions: 

1. Sit next to your reading partner. 

2. Reread Chapter 5 from Peter Pan on your own. 

3. Focus your attention on the actions characters take in this chapter (the “What”). How do their actions move the story 

forward (the “So What”).  

4. If you see evidence that will be useful on the What/So What recording form, flag it with a sticky note. 

5. When you and your partner are ready, complete the What/So What recording form for Chapter 5. 

• Circulate and assist as students read and work to complete the What/So What recording form.  

• By providing a partially completed 

graphic organizer where students 

are only responsible for completing 

only the So What column will help 

all students to focus their thinking 

and conversation on the more 

difficult part of the concept – how 

the action results in the forward 

momentum of the story. 

D. Chapter 5 Character Vocabulary (10 minutes) 

• Distribute the Chapter 5 Character Vocabulary recording form to students. Remind students that authors carefully 

select the words and even more carefully weave the words together to tell the story. Each word helps us to better understand 

the characters in the chapter.  

• Students are very familiar using context clues to get at word meaning. The meaning of words can be determined by looking 

at clues in the story around the word. 

• Ask students to work on these two words from the chapter with their reading partner. With the sentence writing step, 

encourage students to each craft their own sentences. 

• After about 10 minutes of work time, allow students to share as a whole class in order to check understanding for all. 
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Closing and Assessment Meeting Students’ Needs 

A. Where/Who/What Anchor Chart (5 minutes) 

• Invite students back together whole group. Direct their attention to the Where/When/Who/What anchor chart. Ask 

students to share with the whole class their ideas for the important characters, events, and settings for this chapter. 

• In order to help students connect the who and the what, revisit the first learning target. Ask again: “What does it mean for a 

character’s actions to contribute to the sequence of events?” 

• Invite students to share any words they would like to add to the Character Wall. Students should also record the words on 

their Character Chart (from Lesson 5). 

• Tell students that in the next lesson, they will get to choose one character (except Peter) they want to focus on in more detail. 

 

 

Homework Meeting Students’ Needs 

• Follow the routine we have been using in school. Reread chapter 5 and record unfamiliar words, followed by the setting, 

characters, and important events by completing a 5Ws recording form. 
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Chapter 4 Word Buddy 

 

1. flattered: page 27 

Sentence in the story Meaning of the bold word or phrase 

She was very flattered to be asked, of course, 

but she couldn’t leave her poor mother. 

“flattered” means to feel pleased or happy 

because of someone’s words or attention 

She was very pleased to be asked, of course, but she couldn’t leave her poor mother. 

 

2. resist: page 28 

Sentence in the story Meaning of the bold word or phrase 

This was too much for Wendy to resist. “resist” means to say no to 

This was too much for Wendy to say no to. 

 

3. maternal: page 28 

Sentence in the story Meaning of the bold word or phrase 

She did have very strong maternal feelings. “maternal” means motherly or like a mother 

She did have very strong motherly feelings. 

 

4. narrowed: page 28 

Sentence in the story Meaning of the bold word or phrase 

“Shhh,” he said. His eyes narrowed. “Listen. 

Do you hear that?” 

“narrowed” means to close up or make less 

wide; thinned 

“Shhh,” he said. His eyes thinned. “Listen. Do you hear that?” 

 

5. suspicious: page 29 

Sentence in the story Meaning of the bold word or phrase 

Nana was still suspicious, but Liza would have 

no more of it. 

“suspicious” means doubting or uncertain 

Nana was still uncertain, but Liza would have no more of it. 
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Chapter 4 Word Buddy 

6. strained: page 29 

Sentence in the story Meaning of the bold word or phrase 

She strained and strained at her chain until 

it finally broke. 

“strained” means to pulled strongly 

She pulled strongly and pulled strongly at her chain until it finally broke. 

 

7. clumsily: page 30 

Sentence in the story Meaning of the bold word or phrase 

Oh, how they laughed as they sailed clumsily 

around the room. 

“clumsily” means awkwardly or in a klutzy way 

Oh, how they laughed as they sailed in a klutzy way around the room. 

 

8. narrowly: page 31 

Sentence in the story Meaning of the bold word or phrase 

“Watch out!” Michael cried as he narrowly 

missed crashing into his brother by the 

bathroom. 

“narrowly” means just barely  

“Watch out!” Michael cried as he just barely missed crashing into his brother by the bathroom. 

(as in with very little space between the two) 

 

9. ablaze: page 32 

Sentence in the story Meaning of the bold word or phrase 

Beyond the curtain, the room was ablaze with 

light. 

“ablaze” means lit up; glowing 

Beyond the curtain, the room was lit up with light. 
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Guiding Question for Lesson 7 

 

Learning Target: 

I can describe how Peter and Wendy’s actions contribute to the 

sequence of events in Chapter 5.  
 

Some character actions are more important  

than others because they help move the character 

and the story forward. 
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What/So What Recording Form 

 

Name: 

Date: 

 

Learning target: I can describe how Peter and Wendy’s actions contribute to the sequence of events 

in Chapter 5. 
 

How do characters’ actions move the story forward?  Use evidence from the text to support your 

thinking. 
 

What? 

What action did the character take? 

So What? 

How did the action move the story forward? 

On the flight, Peter flies up to talk to the 

stars and flies low to talk with the 

mermaids. 

 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

Peter tells the children about Captain 

Hook and the pirates.  

 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 
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What? 

What action did the character take? 

So What? 

How did the action move the story forward? 

The pirates fire off the cannon sensing 

the arrival of Peter Pan back to the 

island. 

 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

Wendy, John, and Michael follow Peter 

Pan to his island. 

 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 

_______________________________________ 
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What/So What Recording Form 

(Answers for Teacher Reference) 

 
 

How do characters’ actions move the story forward?  Use evidence from the text to support your 

thinking. 
 

What? 

What action did the character take? 

So What? 

How did the action move the story forward? 

On the flight, Peter flies up to talk 

to the stars and flies low to talk 

with the mermaids. 

Peter is the boy who has never grown up so he 

acts very childish. Wendy becomes annoyed and a 

little worried about the things Peter does. 

Peter tells the children about 

Captain Hook and the pirates.  

The children become nervous and afraid. John 

suggest that Tinker Bell be concealed in his hat so 

her light doesn’t show their location. 

The pirates fire off the cannon 

sensing the arrival of Peter Pan 

back to the island. 

Tink is blown off course with Wendy since Wendy 

was taking a turn holding John’s hat with Tinker 

Bell inside. 

Wendy, John, and Michael follow 

Peter Pan to his island. 

A new and exciting adventure is about to begin. 

Neverland now has a girl (Wendy) and the lost 

boys will have a “mother.” 
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Focused Read-aloud of Chapter 5: 

Listening for Character Actions That Move the Story Forward 

(For Teacher Reference) 
 

There will be pause points as chapter 5 is read aloud. At each pause point, students 

should consider how the character’s actions move the story forward and discuss it 

through a turn-and-talk. 
 

1. Action:  On the flight, Peter flies up to talk to the stars and flies low to talk with the mermaids. 
 

Read from where the reading left off, starting with, “Peter turned to the window.” End on 

page 27 with, “Besides, she couldn’t fly.” 
 

Pause Point 1: How do Peter’s actions move the story forward? (Turn-and-Talk) 

 

2. Action:  Peter tells the children about Captain Hook and the pirates. 
 

Read from where the reading left off, starting on page 37 with, “Shortly, however, the sun 

went down…” and end at the bottom of page 39. 
 

Pause Point 2: How does Peter’s action move the story forward?  (Turn-and-Talk) 

 

3. Action: The pirates fire off the cannon sensing the arrival of Peter Pan back to the island. 
 

Read from where the reading left off, starting at the top of page 40, and finishing to the 

end of the chapter. 
 

Pause Point 3: How does the pirates’ action move the story forward? (Turn-and-Talk) 

 

4. Action: Wendy, John, and Michael follow Peter Pan to his island. 
 

At completion of chapter… 
 

End of chapter: How do Wendy, John, and Michael’s actions move the story forward? (Turn-

and-Talk) 
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Chapter Reading Task Card for Chapter 5 

 

Sit next to your reading partner 

15 minutes: Read the chapter. 

As you read the chapter: 

1. Focus your attention on the actions the characters take (the “What”). 

How do their actions move the story forward (the “So What”)? 

Remember to use evidence from the text to support your ideas.  

2. If you see evidence that will be useful on the What/So What recording 

form, flag it with a sticky note. 
 

 

Keep this in mind as you read today because after you read, you will  

discuss all of this with your partner. 

 

10 minutes: Work with your partner. 

After you finish reading: 

1. When you and your partner are ready, complete the What/So What 

recording form for Chapter 5 together. 

2. Remember that if the evidence you use is the author’s actual words, you 

need to surround the evidence with quotation marks. 
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Where / When / Who / What 

Sample for Chapter 5 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

The land between where the 

Darlings live and the island 

where Neverland is (through the 

city and across the ocean). 

 

A period of a few days  

(p.35, “One of these days, 

Wendy thought, Peter might let 

them fall just for the fun of it…”) 

Peter Pan 

Wendy 

Michael 

John 

Tinker Bell 

Peter, Wendy, Michael, and 

John fly to Neverland. 

 

On the journey to the island 

where Neverland is, Peter asks 

like a prankster. 

 

They arrive at the island (and of 

course each see all the things 

they imagined to be in their own 

Neverlands). 

 

The pirates sense their arrival 

and fire off a cannon. 

 

The wind from the cannon fire 

blows Peter off course in one 

direction and Wendy and Tink 

in a different direction. 

 

Tink decides to try to be rid of 

Wendy. 
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 Chapter 5 Character Vocabulary 

 

Name: 

Date: 

 

Learning target: I can use context clues to determine the meaning of words in Peter Pan. 

 

1. distracted (p.36) 

“Peter was nowhere to be found. It wasn’t uncommon for him to leave them occasionally. Easily bored 

and distracted, he would fly up high to talk to the stars, or down low to talk with a mermaid. He 

always came back, but sometimes seemed to barely remember them, as if he had already moved on to 

his next adventure. ” 

What do you think this 

word means? 

What clues help to 

determine the meaning? 

What does this tell you 

about the character? 

  

______________________ 

______________________ 

______________________ 

______________________ 

 

______________________ 

______________________ 

______________________ 

______________________ 

 

Use this word in a sentence of your own: 
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Chapter 5 Character Vocabulary 

 

2. compromised (p.39) 

“‘Tell her to go away at once, Peter,’ the children cried, but he refused. 

‘She gets scared and lonely, too,’ he said. 

They compromised. John would carry Tink in his hat, which he would hold in his hand.” 

What do you think this 

word means? 

What clues help to 

determine the meaning? 

What does this tell you 

about the character? 

  

______________________ 

______________________ 

______________________ 

______________________ 

 

______________________ 

______________________ 

______________________ 

______________________ 

 

Use this word in a sentence of your own: 
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Chapter 5 Character Vocabulary  

(Answers for Teacher Reference) 
 

1. distracted (36) 

“Peter was nowhere to be found. It wasn’t uncommon for him to leave them occasionally. Easily bored and distracted, he 

would fly up high to talk to the stars, or down low to talk with a mermaid. He always came back, but sometimes seemed to 

barely remember them, as if he had already moved on to his next adventure. ” 

What do you think this word 

means? 

What clues help to determine the 

meaning? 

What does this tell you about the 

character? 

It means not being able to pay 
attention for very long, or have 
your attention easily caught by 
other things. 

It says he was “up high” and 
“down low” which shows he 
quickly moves between things. It 
also says he is “bored and 
distracted” and a lot of times 
when you’re bored, your 
attention goes to something else. 

It shows that he is not focused on 
things or people. 

 

2. annoyed (37) 

“Peter was a little annoyed with the children for knowing so much about the island. He wanted to be the one who knew 

everything.” 

What do you think this word 

means? 

What clues help to determine the 

meaning? 

What does this tell you about the 

character? 

It means to be upset or to be 
irritated. 

I know this, because it says he 
wanted to be the only one who 
knew things, and he wasn’t. So 
he must be upset. 

It shows he is a little selfish. 

 

3. compromised (39) 

“‘Tell her to go away at once, Peter,’ the children cried, but he refused. 

‘She gets scared and lonely, too,’ he said. 

They compromised. John would carry Tink in his hat, which he would hold in his hand.” 

What do you think this word 

means? 

What clues help to determine the 

meaning? 

What does this tell you about the 

character? 

It means to come to an 
agreement. 

The children wanted one thing, 
but Peter wanted another. So 
they compromised. 

It shows they can be responsible. 

 

Sentences will vary by student. 
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Lesson 7 Homework 

 

Name: 

Date: 

 
Follow the routine we have been using in school. Reread chapter 5 and record 
unfamiliar words, followed by the setting, characters, and important events. 
 

Chapter: 5 
 

Page Word Page  Word 

 

___ 

___ 

___ 

___ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

___ 

___ 

___ 

___ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 
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Chapter 5 Text-Dependent Questions  

 

Name: 

Date: 

 

Directions:  

1. Read the questions carefully. 

2. Read the text and as you read, look for evidence that can be used to answer the questions.  

3. Write the answer in a complete sentence and use specific evidence from the text to support 
your thinking. 

 

 

1. How does Peter act on the long flight to Neverland? Name some examples of this 

way of acting.  Use evidence from the text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

 

2. When they arrive at Peter’s island why does John see a lagoon with flying flamingoes 

but Michael sees a hunchbacked little old lady and turtles laying eggs? Use evidence 

from the text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 5 Text-Dependent Questions  
 

3. How do Peter, Wendy, and Tinker Bell get separated from John and Michael at the 

end of the chapter? Use evidence from the text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 5 Text-Dependent Questions 

(with sentence starters) 

 

Name: 

Date: 

 

Directions: Read the questions. Then reread Chapter 5. As you read, be looking for 

evidence that can be used to answer the text-dependent questions. 

 

1. How does Peter act on the long flight to Neverland? Name some examples of this 

way of acting.  Use evidence from the text to support your thinking. 
 

 

On the long flight to Neverland, Peter acts _____________________ 

_________________________________________________. 

Some examples are when he ______________________________ 

__________________________________________________ 

_________________________________________________. 

 

 

2. When they arrive at Peter’s island why does John see a lagoon with flying flamingoes 

but Michael sees a hunchbacked little old lady and turtles laying eggs? Use evidence 

from the text to support your thinking. 
 

 

The reason John and Michael see different things is ______________ 

__________________________________________________ 

_________________________________________________. 
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Chapter 5 Text-Dependent Questions 

(with sentence starters) 
 

 

3. How do Peter, Wendy, and Tinker Bell get separated from John and Michael at the 

end of the chapter? Use evidence from the text to support your thinking. 

 

 

Peter, Wendy, and Tinker Bell get separated from John and Michael 

when _____________________________________________ 

_________________________________________________. 
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Chapter 5 Text-Dependent Questions 

 (Answers for Teacher Reference) 

 

 

1. How does Peter act on the long flight to Neverland? Name some examples of this 

way of acting. Use evidence from the text to support your thinking. 
 

Peter jokes around and acts playfully on the long flight to Neverland. He flies the 
children really close to clock towers and church spires. He flies up and talks to the 
stars and flies down to talk to the mermaids. He races between the ocean waves. 
Peter steals food out of birds’ mouths. When the children would fall asleep, he would 
swoop down to catch them at the last minute. 
 
 

2. When they arrive at Peter’s island why does John see a lagoon with flying flamingoes 

but Michael sees a hunchbacked little old lady and turtles laying eggs? Use evidence 

from the text to support your thinking. 

The reason the Michael and John see different things is because they each see the 
things they imagine in their own Neverlands.  

 

3. How do Peter, Wendy, and Tinker Bell get separated from John and Michael at the 

end of the chapter? Use evidence from the text to support your thinking. 

Peter, Wendy, and Tinker Bell get separated from John and Michael because the 
pirates fire off a cannon and the wind from the cannon blows them off course. Peter 
gets carried far out to sea but Wendy and Tink blew up high in the black sky. 

 

 

  

 


